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A review of the literature revealed higher academic expectations by

today's teachers of kindergarten children than in the past. To prepare
students more completely to meet these expectations fourteen preschool
activities related to children's literature and based on a modified whole
language approach were developed. The varied activities were designed to
be used by teachers or parents of preschool children in order to better
prepare the children to enter kindergarten with an exposure to, basic
understanding of, and appreciation of children's literature.
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the time they are able to listen. 11
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CHAPTER I
INTRODUCTION

Introduction

The whole language approach in the field of language arts is an attempt
to make the reading process meaningful to the student. This requires
teachers to set aside basals, workbooks, and tests, and to return to
encouraging children to learn to read and write by reading and writing
(Goodman, 1986). It has given renewed attention to reading as a personal
experience, refining the process which uses primarily "real" books to teach
and foster literacy (Tunnell and Jacobs, 1989). It is a very valuable
approach for teaching and integrating a total program of language arts
(Cushenberry, 1989).
The whole language approach is based on the premise that "growth in
the language arts is a developmental process which occurs over a period of
time and flourishes in a supportive, literate environment in which children
can create their own order and cohesive language rules by using language
in varied, functional, and meaningful contexts" (Ferguson, 1987, p. 8).
Teachers who incorporate a whole language approach attempt to create
opportunities for children to use language in authentic, richly contextualized,
functional ways (Goodman and Goodman, 1989). Individual needs are met

1

2

by providing children with a multitude of ways to practice with the language,
both oral and written (Ferguson, 1987).
Statement of the Problem
Children are being faced with formal reading instruction as early as
kindergarten and thus are in need of some background and preparation in
this area (Hatch and Freeman, 1988; Shepard and Smith, 1988). In the
past there has been a strong emphasis on basals and direct instruction for
teaching children to read (Newman, 1985). These approaches have proven
unsuccessful for a large number of children (Hiebert, 1988).
Much of the current research base supports an approach which is: a)
positive, building on existing strengths of the learner, b) relevant, expanding
on existing experiences of children within their own cultures,
c) transactional, treating learners as active participants, d) personalized,
and e) dynamic and process oriented (Goodman, 1982). Therefore, there is
a need to create a curriculum which focuses more on meaning and less on
skills based teaching.
Statement of the Purpose
This project is an attempt to provide whole language activities for
introducing children at the preschool level to good literature. It is the
writer's attempt to do this in such a way so as to encourage positive
feelings and interest in books, to promote a desire for learning to read, and
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finally, to enable these children to enter kindergarten more prepared and
confident. Thus, the children have a much better chance to succeed.
The activities are based upon modified whole language principles and
beliefs which have been applied to the preschool level. It is the writer's
intent to establish a source of information and a variety of activities which
can be used by preschool teachers as well as parents of preschool children.
Limitations
This review of the literature has examined research and information on
whole language going back ten years with the majority of sources coming
from the past five years. It should also be noted that most of the
information and research published regarding whole language is focused on
elementary school children, specifically at the primary level, in formal
classroom settings.
Definition of Terms
For the purpose of this project the following terms are defined:
Reading:

11

A process by which the child extracts a sequence of cues

from printed texts and relates these, one to another, so that he/she
understands the precise message of the text11 (Clay, 1979, p. 13).
Preschool Children : Those children who have not yet begun formal
schooling (such as kindergarten), usually considered those between the
ages of three and five years old.
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Whole Language: A philosophy of teaching and learning based on how
children develop language. "It incorporates an active language using
system (graphophonemic, syntactic, and semantics) which allows the
reader to predict (guess), confirm/correct, and comprehend printed
discourse" (N. Jurenka, personal communication, May 3, 1991 ).
Modified Whole Language: An approach which makes use of the basic
beliefs, principles and components of a whole language approach but
which may use some sub-skill teaching (e.g., letter names), when
necessary, while still deemphasizing the teaching of these skills in
isolation. Some teacher-generated language may be used in
addition to the student-generated language. This is similar to what is
referred to as an interactive approach.
Literacy Acquisition : "Learning print related concepts using all forms of
language competence (reading, listening, speaking, writing) which
develop concurrently" (Weir, 1989, p. 456).
Big Books: ''Trade or home-made picture books which have been
reproduced in a format large enough to be seen from 20 feet away.
With Big Books teachers can have their students follow their fluent
reading" (Tunnell and Jacobs, 1989, p. 475).
Neurological Impress Method: A method used mostly with beginning
and early readers where children "read" along in a book following along
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with an adult, a better reader or a recording on audio cassette. "The
instructor reads slightly louder and faster than the student, ... points to
the words as they are read and directs his or her voice into the student's
ear. Sentences or passages may be reread to achieve fluency" (Elkind
and Shanker, 1983, p.181).
Emergent Literacy: "A view of beginning reading which suggests that
instruction should build more directly on the literacy experiences that
children bring to school and less as a set of skills" (Hiebert, 1988, p.
162). This perspective takes a broader view of what constitutes literacy
and when critical literacy development occurs.
Pocket Chart: A chart made from vinyl with ten to twenty 2" clear plastic
strips sown in horizontally every four inches. The strips serve as the
pockets for placing words, sentences, stories, songs and poems. The
words can easily be manipulated in the pockets of the chart.
Organization of the Project
The remaining four chapters include a review of the literature, an
explanation of the design and procedures used for the project, the project
itself, and the summary, conclusions, and recommendations regarding the
project. The literature review provides a project background of information
relating to the need for kindergarten preparation, children's language
development and the components and use of a whole language approach.
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The design and procedures used in developing this project include the
evaluation of children's literature criteria used in choosing the literature and
the format followed in presenting the project activities. The project is made
up of fourteen exemplary lessons based on a modified whole language
approach which are recommended for use at the preschool level. A
summary of the project as well as conclusions reached and
recommendations cited will complete this paper.
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CHAPTER II
REVIEW OF THE LITERATURE
Introduction
This project is undertaken in an attempt to provide meaningful activities
which introduce children at the preschool level to literature. These activities
will encourage positive attitudes, interest in books, and learning to read.
Children experiencing these and similarly constructed lessons should be
prepared to enter kindergarten.
There is a substantial amount of literature dealing with the whole
language approach to teaching reading at the primary level of school. This
project applies many of the principles used in a modified whole language
approach to the preschool level so as to provide a source of information
and to create activities which can be used by teachers as well as parents of
preschool children.
Kindergarten Expectations
In most American schools today, reading instruction routinely begins in
kindergarten and this is becoming increasingly more common in day care
centers and preschools (Hiebert, 1988). In many instances, skills-based
programs designed for the elementary grades have been transplanted into
kindergarten classrooms and even preschool settings. Many early childhood
educators argue that young children should not be 11 rushed into
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developmentally inappropriate learning experiences such as reading
instruction 11 {Elkind, 1987, p.14). Despite this widely felt belief, particularly
among educators who have developmental philosophies of early childhood
education, there are many teachers who are creating kindergarten programs
which are becoming more and more academic.
There are several reasons why many teachers and administrators are
compelled to move in a skills-centered direction: changes in the academic
demands expected by adults of children, the expectations of parents, and
societal demands for accountability. Hatch and Freeman(1988) conducted a
series of studies which concluded that teachers, principals, and supervisors
saw the changing experience of childhood as one reason that kindergartens
have become more academic. They noted the influences on children of
television, of having both parents working, of divorce and especially of
preschool and day care experiences. These changes are causing children
to grow up more quickly and many educators believe that the schools have
no choice but to respond to these changes. These educators also cited
state standards, district requirements, and the tests given to evaluate the
effectiveness of teachers and schools as forces driving the skills-based,
academic kindergarten programs.
Hatch and Freeman {1988) found that kindergarten education has
become a source of great concern for parents, teachers, and administrators

9

because of a recent trend to downward shift academic expectations into
lower and lower grades. Kindergartners of today look very much like first
graders of only a few years ago. Not surprisingly, many specialists in child
development are concerned that young children are being pushed to do
more than they are developmentally ready to handle. The result is stress on
children that may affect how they perceive themselves as learners and as
competent individuals.
The academic demands of kindergarten and first grade are considerably
higher today than they were 20 years ago. Formal reading instruction is
found in a growing number of kindergartens. In a recent survey, Shepard
and Smith (1988) found that 18% of principals reported that it is district
policy to teach reading to all kindergartners; an additional 50% of schools
teach reading to kindergartners who are 11 ready and able 11 ; 85% of
elementary principals say that academic achievement in kindergarten has
medium or high priority in their schools.
Shepard and Smith (1988) concluded that raising the entrance age for
school, readiness screening, and kindergarten retention are ineffective
proposals for solving the problem of inappropriate academic demands in
kindergarten. None of these proposals accomplish a good match between
individual needs and instruction. Observations of Shepard and Smith (1988)
indicated that schools that accommodated individual differences in regular
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classrooms were neither better nor worse than those with fixed grade-level
expectations. They did not serve less diverse populations, nor did they
have appreciably different average achievement test scores at the end of
third grade. Thus, there does seem to be an alternative to labeling unready
children as deficient. More positive solutions apparently depend on
developing a school culture where teachers share a commitment to adapting
curriculum to a wide range of individual differences and developmental
needs. Therefore, because of the way whole language adapts to the
developmental needs of the child, it is an appropriate approach to teach
reading to young children.
Conflicting viewpoints regarding the direction kindergarten ought to take
have their roots in various perspectives regarding child development.
Freeman and Hatch (1989) cite that theories of child development that
influence educational practice are dominated by three major schools of
thought: maturationism, behaviorism, and interactionism.
Maturationism, espoused by Gesell and others, stresses the
role of genetically controlled biological change in behavior and
learning. In contrast, behaviorism, associated with Skinner,
emphasizes the importance of environmental factors.
lnteractionism, also known as cognitive-developmental theory,
is based on the work of Piaget and views development as the
dynamic interaction of the individual and the environment. (p.
596)
Each of these three theories have influenced current educational practice to

11
different degrees. Concerns regarding entry age to kindergarten are
motivated by maturationist thought. The trend toward skill-oriented,
competency-based instruction is derived from a behaviorist viewpoint. The
development of concrete, manipulative learning materials is a product of an
interactionist orientation.
Piaget's stages of cognitive development theory seem to support a
whole language approach. Kindergarten teachers who subscribe to
Piagetian principles often use the following techniques, which would also
lend themselves well to an integrated approach such as whole language:
-Manipulation of materials - in recognition of the concrete
thinking of children below the stage of formal operations.
-Pupil interaction - in order to permit children at the same level
of cognitive development to explain things to each other in
terms that are mutually understandable.
-Teacher interaction with individual children - to allow for the
fact that different children in a class are certain to be at
different levels of cognitive development.
-Opportunities for children to explain their reasoning - to
encourage children to gain greater understanding of what they
are learning and to make it possible for teachers to arrange
instruction to harmonize with the thinking of individual children.
-Learning centers arranged for self-instruction - to make it
possible for children to discover things on their own. (Biegler,
1981, p.133)
At a time when kindergarten expectations are rising and formal reading
instruction is being introduced at such an early age, it is apparent that there
is a need to prepare children to enter this academic world with an exposure
to and basic understanding of children's literature. It is also important that
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these experiences be positive and leave children with the desire to become
more involved with books both for entertainment as well as educational
purposes.
Language Development and Literacy Acquisition of Preschool Children
"Language involves a series of interrelated systems - a system of oral
and/or written symbols, a system of grammatical structure, and a system of
meaning" (Burke, 1972, p.24). Three characteristics must exist concurrently
for there to be language. These characteristics include: 1. Language
representing meanings, 2. Language having functions; and 3. Language
having forms with patterns or structures within each form (McCracken and
McCracken, 1986). Using this definition as a backdrop, this section will
cover: oral language development, literacy acquisition, including reading
and writing, the roots of literacy, and behaviors of early readers.
Oral language is a characteristic of every society. Children master
talking as a natural result of experiencing oral language (McCracken and
McCracken, 1986). Language acquisition is developmental, moving from
approximation to sophisticated use, from immature to mature.

The

development of fluent oral language during the early years of a child's life is
a remarkable accomplishment and adventure (Lindauer, 1988). The support
and encouragement of adults in the process of acquiring oral language is
necessary to a child's motivation and success. Further, because children
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learn by doing, they must be given opportunities to actually take part in
literacy events. Looking at books and listening to stories are regarded as
important first-hand literacy events for children.
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Children learn to read as

naturally as they learn to talk when the same conditions prevail. These
conditions include immersing a child in language, providing demonstrations,
encouraging approximations, and responding through feedback 11 (Cullinan,
1990, p.46).
Butler and Turbill (as cited by Ferguson, 1987) present seven conditions
under which children learn to talk and they suggest that these can also be
considered principles for children learning to read and write.
1.
2.
3.
4.
5.

Immersion - a flood of language to the child.
Demonstration - examples and models showing how.
Expectation - success is implied.
Responsibility - the responsibility for learning is the child's.
Approximation - reward children not just for being right but
also for being close.
6. Employment - plenty of opportunities to use the skill in
purposeful - meaningful ways.
7. Feedback - positive and constructive -nonthreatening. (p. 4)
Knowledge about the way in which children acquire literacy behaviors
before entering school can provide valuable information for the design of
school literacy programs. ''This information should make the transition to
school learning relatively continuous by creating school experiences that
build upon children's existing knowledge and acquisition processes 11
(Hiebert, 1988, p. 165). Many characteristics of the preschool environments
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in which children acquire literacy concepts and skills were cited by Hiebert.
These include seeing adults use literacy for work and pleasure, storybook
reading where story content is connected with what the child already knows,
asking questions during reading, encouraging children to ask questions,
responding to children's questions, and the use of toys and materials.
An important component of any preschool program is literacy
acquisition. Weir (1989) examined current opinion as to the most
appropriate means of enhancing understanding about print. Two different
instructional approaches to introducing print related concepts were identified.
The first assumed learning to read occurred as a consequence of mastery
of a series of discrete tasks. This approach endorsed development of
individual skills such as recognition of the alphabet and recitation of letter
sounds. A typical classroom activity would be matching letters with pictures
by initial sound. This 'bottom-up' model of reading "assumes that the
process of translating print to meaning begins with print".

Reading, in this

model, begins with the recognition of letters and sounds, progressing to
words, phrases, sentences, etc. The second instructional approach
assumed that during literacy acquisition, all forms of language (reading,
listening, speaking, writing) develop concurrently. The instructional
emphasis was on total language enhancement and was often referred to as
a holistic approach, or 'top-down' model of reading. This model "assumes
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that the process of translating print to meaning begins with the readers' prior
knowledge" (Vacca, Vacca, and Gove, 1987).
For the purposes of this project, the author wishes to incorporate an
interactive model of reading which "assumes that the process of translating
print to meaning involves making use of both prior knowledge and print"
(Vacca et al., 1987). This interactionist focus will be based on a modified
whole language approach which makes use of some sub-skill teaching when
necessary but deemphasizes teaching skills in isolation.
"Professional support for prekindergarten programs based on total
language development is strong" (Weir, 1989, p. 456).

Professional

organizations such as the National Association for the Education of Young
Children (1986) and the International Reading Association (1986) have
endorsed teaching practices consistent with an interactive approach as
appropriate for four year olds. However, legislative and public support is
likely to be less enthusiastic. Activities which are a part of an interactive
program tend not to be easily evaluated whereas performance within a skills
program is relatively easy to establish, despite the failure of such
approaches to build on or take advantage of young children's emergent
literacy abilities (Hiebert, 1988).
Research efforts have been directed toward determining the nature of
concepts about print that prekindergarten children exhibit (Weir, 1989).
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Some literacy understandings are acquired early, however facility with other
reading related skills, shown to be critical of reading acquisition, is not
evident at the preschool level.
Early literacy understanding refers to the purpose and process of print.
Children as young as 3 years old show understandings of the social uses of
written language (Hiebert, 1981 ), awareness of conventions of print such as
directionality (Clay, 1979), and assessment of their own ability to deal with
the reading process (Hiebert, 1978). Weir (1989) suggests that these
elemental concepts about print arise in the absence of direct instruction and
evolve throughout the preschool period. She recognizes that wide variability
exists as to the depth and quality of these understandings. Therefore, it is
suggested, concepts about print evolve independently and are directly
related to individual experience within a print rich environment (Weir, 1989).
Therefore, teachers and parents of preschool children need to provide
special spaces and reading and writing materials which promote literacy
development (Strickland and Morrow, 1988).
During the 1960's and early 1970's an area of study was formed which
is identified as language acquisition research which seeks to describe the
strategies employed in learning and using language (Teale and Sulzby,
1986). This research found that the child is an active hypothesis-generating
language user. Eventually, the "child-as-hypothesis-tester" description was
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modified toward the notion of 11 child-as-constructor-of-language 11 • Findings
from the language acquisition research (which had focused completely on
oral language) were used by researchers who hypothesized that oral
language and written language proficiency develop in parallel ways (Teale
and Sulzby, 1986).
''The beginnings of reading and writing occur in individuals when they
develop the awareness that written language makes sense 11 (Goodman as
cited by Teale and Sulzby, 1986, p.6). Children demonstrate this awareness
when they point to some print and ask, 11What does that say? 11 Or, they may
write in a scribble or a string of letter forms and show their work to another
person, saying, 11 1 wrote you a letter, 11 or asking 11Will you read this? 11 This
child knows that written language symbolizes language or ideas (Teale and
Sulzby, 1986).
At the time children discover written language expresses meaning, they
are also wondering how written language makes sense (Teale and Sulzby,
1986). They realize that written language takes certain forms and they
begin to experiment with those forms. They experiment with letters, writing
them in various positions, forms, and sizes (Cannella, 1987). This
experimentation with skills and concepts enhances beginning reading. The
more a domain is explored by a child, the more he or she wants to
experience. They continually attempt to make sense of and through written
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language in order to comprehend or express meanings, ideas, or emotions.
Cannella states that children from 4 to 6 years of age approach reading by
experimenting with concepts, language, literature, and symbols.
The roots of literacy which are explored by children in their literate
environment include: print awareness in situational contexts; print
awareness in connected discourse; functions and forms of writing; oral
language about written language; and metalinguistic and metacognitive
awareness about written language (Teale and Sulzby, 1986). If young
children are encouraged to explore the possibilities of print, they create
words (Clay, 1982).
Holdaway (1979) found that a number of children enter school actually
reading. His evidence suggests that they were not deliberately taught but
learned in natural, developmental ways. These early readers have a deep
familiarity with many favorite books which they love to read repeatedly.
They spend much more of their time reading than other children, and are
equally interested in writing. A significantly common feature in their
background was that almost all of these children had a supportive adult who
answered their questions directly and readily without interfering with what
they were trying to do. Homes where children learned to read without
direct instruction before entering school were those which provided
abundant, accessible materials for reading and writing that children and
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parents used frequently (Strickland and Morrow, 1988).
Anderson, Hiebert, Scott and Wilkinson (1984) contend that the single
most important activity for building the knowledge required for eventual
success in reading is reading aloud to children. This appears to be
especially so during the preschool years. Reasons cited for reading aloud
to children include reassurance, entertainment, information, explanation,
arousing curiosity, and to inspire thought, dreams and fantasy. A secondary
reason is the fact that regular reading aloud strengthens children's reading,
writing, and speaking skills. Reading to children also increases their interest
in books and learning to read. Further, it enhances their background
information and sense of story structure, and familiarizes them with
differences between written and oral language (Trelease, 1985). Children
who have been read to early on associate reading with pleasure and follow
models of reading behavior (Strickland and Morrow, 1989). The benefits of
reading aloud to children are greatest when the child is an active participant,
engaging in discussions about stories and illustrations, learning to identify
letters and words, and talking about the meanings of words (Anderson et al.,
1984). The more knowledge children are able to acquire at home, including
that from being read to, the greater their chance for success in reading
(Trelease, 1985). Therefore, it is possible to glean from the literature literacy
producing activities, such as providing children with opportunities to
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experience with writing, and reading aloud to children.
Components of a Modified Whole Language Approach
A whole language approach to teaching reading offers valuable
strategies for teaching and integrating a total program of language arts into
the preschool program (Cushenberry, 1989). While this approach has been
used in Australia and New Zealand for many years, it is now being used in
many parts of the United States (Ferguson, 1988).
11

The Whole Language movement is a grass roots movement among

teachers 11 (Goodman & Goodman, 1989, p. xi). It has been motivated in part
by a positive view of teaching and learning and an attempt by informed
teachers to use new knowledge about language development and learning
to build better, more effective, and more satisfying experiences for their
children as well as themselves. Goodman and Goodman (1989) observed
that teachers who advocate a whole language approach use a range of
authentic, natural, functional materials to build literacy. Instead of using
basal readers or prepackaged programs, teachers use a wide variety of
literature such as trade books, student published books, Big Books, poems,
magazine and newspaper articles, comic strips, posters, songs and
advertisements (Ferguson, 1988). Through these materials children discover
how language is used while the teacher is integrating oral and written
language development with conceptual learning. These teachers believe
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that you learn to read and write while you read and write to learn (Goodman
& Goodman, 1989).

Goodman states that "written language must be presented to the
children as a whole, meaningful communication system 11 (as cited in Fox,
1986, p. 679). Goodman argues that fragmenting and isolating components
of written language, such as many phonics programs do, makes reading an
abstract and difficult task. Butler and Clay (1987) recognized in their
research that letters and words are of course vital components in learning to
read. Experience shows, however, that learning letters and words can take
place while the child is working with whole messages, rather than in
isolation where the meaning is taken away. They found considerable
evidence that the majority of failed readers see reading as the task of saying
the words aloud correctly, one after the other, and not as a process of
getting the message, and comprehending the print.
Goodman and Burke (1980) state "reading is a problem-solving process"
(p.3). They contend that as readers, our interpretations of written text are
limited by what we know. Reading is never an exact process due to the
differences between the author and the reader's language, thoughts, and
meanings. Because readers attempt to understand what they read, they
constantly interpret while they read so as to gain meaning.
A model of reading was developed by Goodman and Burke (1980) which
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demonstrated the strategies used during the reading process. These
strategies, or key operations, included predicting, confirming, and
integrating.
Reading begins when we interact with an author through the
medium of printed material. We select the appropriate
language cues needed to predict. Then based upon our
language knowledge and background experience, that is, our
schema system, we confirm our predictions by checking the
syntactic and semantic acceptability of what we think we are
reading against our knowledge of language of the world. We
integrate what we believe to be significant into our established
meaning system. (p.10)
Proponents of a whole language approach suggest that children learn
language skills by following the natural learning behavior that governs the
way they learn to talk. Ferguson (1988) contends that just as children
receive encouragement when they say 11 Dada11 for 11 Daddy 11 , so should they
be encouraged to 11 come close 11 in their early attempts at reading and writing.
Also of great importance is that writing, listening, reading and speaking
activities should grow from a child's own experience.
Teachers who use a whole language approach use many strategies to
apply their philosophy. Several techniques which are considered important
to the approach include: immersion, theme building, brainstorming,
implementation and flexible grouping (Ferguson, 1988).
Immersion refers to the belief that when children are immersed in
language through reading, writing, being read to, observing and listening,
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that reading behavior emerges naturally. Also, through this process of
immersion, children experience rhythm and intonation of language as they
learn valuable information.

Like the child learning to speak, the child

learning to read, needs "the opportunity to examine a large sample of
language, to generate hypotheses about the regularities underlying it, and to
test and modify these hypotheses on the basis of feedback that is
appropriate" (Smith, 1973, p.180).
Theme building is a way to provide related activities and material to a
developed theme which is based on the children's needs, interests and
abilities as well as the curriculum goals. For example, the theme at a
preschool level may be "Bears", whereas a sixth grade geography class may
be studying a theme of "Great Britain 11 •
Brainstorming as used in a whole language approach, allows the
children to contribute their own unique language and knowledge to the
other members of the class. Open-ended questions are asked and lists are
established to be used as word banks for later activities, for discussions on
the subject, and as a diagnostic tool by the teacher to find out what is and
is not known about the subject.
Implementation is the point at which the daily activities and structure
come into this approach. These activities include reading and writing,
shared reading experiences, sustained silent reading, chanting, singing,
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dramatic reading, and various approaches to journal writing.
Flexible grouping refers to cooperative grouping, interest grouping and
temporary skills grouping. These groups attempt to replace the more
traditional skill-based groups.
Because a whole language approach represents more of a philosophical
stance than an actual instructional approach, there are few pre-packaged
programs available to teachers for implementation according to Newman
(1985). There are, however, several basic elements which were either used
or implied in all of the whole language classrooms (Tunnell and Jacobs,
1989):
-Premises learned from "natural readers". It is believed that
reading skills can be acquired in much the same way as
learning to speak. Immersion in natural text at an early age
has the same effects on reading as immersion in aural and
spoken language has on speech.
-Use of natural text. Teachers use children's literature written in
natural, uncontrolled language.
-Neurological impress method. When beginning readers are
involved, a variation of the neurological impress method was
generally used.
-Reading aloud. Teachers regularly spend time reading aloud
to their students.
-Sustained silent reading. Students and teachers read materials
of their own choosing at a specified time daily without
interruption.
-Teacher modeling. The teachers present new books with
wholehearted enjoyment and value reading themselves.
-Emphasis on changing attitudes. Students show a marked
improvement of attitudes toward books and reading.
-Self selection of reading materials. Every classroom had a
time when students were encouraged to find and read books of
their own choosing.
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-Meaning oriented with skills often taught in meaningful context.
Reading skills were taught as they related directly to the books
and writings of the children.
-Process writing and other output activities. Some sort of
follow-up activity accompanied all reading experiences. Often
output activities involved writing. (pp. 474-476)
Early experiences in the richness and variety of 11 real 11 reading materials
appears to give children reason to read, teaching them not only 11 how to
read, but to want to read 11 (Trelease, 1985, p. 6). Smith (1973) contends
that children are already programmed to learn to read. They simply need
"written language that is both interesting and comprehensible, and teachers
who understand language-learning and who appreciate their competence as
a language-learner" (p.180).
Adapting Whole Language to the Preschool Level
The basic concepts and principles of a whole language approach can
be adapted to accommodate any child at any learning level including
preschool (Cushenberry, 1989). So much development has already taken
place before children enter school that the teacher's role can be viewed as
supplementary to what goes on at home (Butler and Clay, 1987). The
parents have their children's future largely in their hands.
Butler and Clay (1987) state "young children want to be like their
parents" (p. 15). If parents read, their preschoolers will likewise want to
read. It appears crucial that good modelling of literate behaviors be in place
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in the home. Furthermore, they suggest that when working with a child,
whether as a teacher or a parent, it is a good idea to observe carefully what
the child does know about books. The following is a checklist they suggest:
-Do they know that a book starts at the front and proceeds,
page by page, to the back? (Have them show you the 11front 11
and the 11 back11 )
-Do they know that the spoken words, as the story is read to
them, arise from the black marks, the print, on the page?
-Do they know that the print must be 11 read 11 from left to right
across the page?
-Do they know that, if there is more than one line of print, we
read the top one first, then the next down, and so on? (p. 23)
Weir (1989) contends that because 3 and 4 year olds develop
understanding about print without direct instruction, an effective program for
them would be one which 11 exploits the natural learning strategies that they
have already adopted 11 (p. 459). This would include providing opportunities
for children to interact with oral and written language in meaningful contexts
such as story reading during which book handling skills are discussed, or
reading signs to demonstrate the functional use of print.
Exposure to text in association with oral language experiences allows
the child opportunity to discriminate between printed letters, words,
sentences, and numbers (Weir, 1989). These important understandings are
encouraged when models for print such as logos, signs, labels, color charts,
or recipes are displayed and discussed frequently (Ferguson, 1988).
There are many valuable ways to provide children with print related
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material even when they are not involved in actually reading or looking at
books (Butler and Clay, 1987). Phillips (1990) suggests providing old
cookbooks for children to use while they play at cooking, to provide old
phone books for use with their toy telephones for "looking up 11 numbers and
to have books in a child's 11 housekeeping 11 area for the children to 11read 11 to
their dolls.
Holdaway (1979) promotes the use of Big Books with preschool
children. He suggests using a form of neurological impress so that the
children can follow their teacher's or parent's fluent reading. Another
excellent read-along activity is to use nursery rhymes on large pieces of tag
board for the children to follow along with 11 reading 11 (Tovey, Johnson, and
Szporer, 1988). And the use of highly predictable stories is recommended
to enhance children's early reading or following along, emphasizing
enjoyment and meaning (Balajthy, 1989).
If the child is in a formal preschool setting, there are classroom
components which appear important to include if the teaching is based on a
whole language approach. Strickland and Morrow (1988) found that a rich
literacy classroom environment would include a library corner, for immediate
access to quality literature, a writing center with an abundant supply of
materials for writing, dictating, and illustrating and, finally, it should integrate
well with content area teaching and should also emulate functional life
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experiences.
Research on emergent literacy, which refers to young children's reading
and writing development, shows that young children learn about written
language in their home environments (Hiebert, 1988). They can also learn
about written language in school environments, if their experiences are built
upon what they already know about written language and if activities are
provided which simulate the ways in which young children learn best
(Newman, 1985). Literacy activities for preschool children, "can permeate
early childhood programs in a way that furthers lifelong participation and
interest in reading and writing" (Hiebert, 1988, p.169).
The ultimate goal of relating to young children through the use of
literature should be to make reading meaningful and enjoyable (Newman,
1985). "Meaning must always be the immediate as well as the ultimate goal
in reading. Instruction must be comprehension centered" (Goodman, 1972,
p.155). Show them that if you want to cook, you read the recipe; if you
want to find a certain place, you read the sign or the road map; if you want
particular information; you read specific books (Phillips, 1990). These kinds
of everyday reading activities help reinforce the idea that the ability to read
is an important skill to have.
Literature-Based Reading
Literature-based reading instruction is an expression of a whole language
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approach to teaching reading. It is a method used to teach and foster
literacy in children using children's literature, 11 real 11 books, as materials. A
selected book is used to guide the student's reading. At the beginning of
the book as well as after passages, pages, chapters or the entire book is
read, questions are asked and discussions held regarding the content of the
book.
Hiebert and Colt (1989) cite three patterns of literature-based reading
instruction, they include:
Pattern 1: Teacher-selected literature in teacher-led groups.
Students benefit from having thinking make public. Teacher's
expertise lies in sharing critical features of strategies, text
structures, and content with developing readers.
Pattern 2: Teacher- and student-selected literature in teacherand student-led small groups. Students have more
opportunities to share their interpretations of passages, describe
favorite books, and talk about strategies that work for different
reading purposes.
Pattern 3: Student-selected literature read independently.
Ideas gained from independent reading are shared and
challenged in small and large group discussion. Unfamiliar
vocabulary and questions about authors' technique become the
basis for instruction. (pp. 16-17)
Literature-based reading instruction can take a number of different forms.
A total reading program should contain various combinations of teacher and
student interaction and selection of literature so that children develop as
thoughtful, proficient readers.
In some schools, tradebooks (real children's literature) have become the
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entire reading program. Teachers who use literature-based reading
instruction claim high levels of success with all types of students and
particularly with disabled and uninterested readers (Tunnel & Jacobs, 1989).
Rasinski and Deford (as cited by Tunnel & Jacobs, 1989) indicate why
literature-based reading approaches may have a profound positive effect on
learners. Assessed through interviews, the researchers looked at student
conceptions about reading. They compared three first grade classrooms,
each with competent teachers using different approaches to reading:
content centered mastery learning, traditional basal, and child centered
literature-based approaches.
The interviews rated the children on their responses to the basic
questions 11What is reading? 11 or 11What happens when you read? 11 The
responses were rated in relation to whether they were meaning related (high
score of 7) or letter-sound related (low score of 1). Mean scores showed
that children from the literature-based program saw reading as more of a
meaning related activity than did the other children. The mean scores were
mastery group 3.45, basal group: 4.32, literature group: 4.91.
It was concluded that good readers in all three groups tended to define
reading as being meaning related while poor readers saw it as a process of
converting symbol to sound. Children's literature and natural texts support
reading as a meaning related activity.
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For the purposes of this project, the writer will employ pattern one of the
literature-based reading instruction. Both the activity and the selected
literature will be teacher-led.
Chapter Summary
Kindergarten expectations are rising and in many cases formal reading
instruction is beginning at this level. It is clear that children need to be
prepared to deal with a curriculum of more academics, specifically reading.
It is also apparent that some of the more traditional approaches to teaching
reading have proven ineffective and have even managed to discourage
children from reading. It is important that children's early experiences with
literature be positive and leave them with the desire to learn to read.
Children learn to read and write in much the same way they learn to
talk. Babies acquire language through actually using it; practicing, making
mistakes, assimilating and approximating. They do not practice separate
parts until some later time when the parts are put together and then used.
So it is with learning to read and write. Children learn to read and write by
real reading and writing, not by doing exercises in reading and writing which
fragment the language.
A whole language approach to teaching reading is based on a
philosophy that children learn from whole to part. This approach is gaining
the support of large numbers of teachers who are in touch with where
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children are at developmentally. Research suggests the need to provide
whole language-based classroom activities in which written language
functions as it does in the real world. Whole, meaningful materials are the
instructional components of the classroom, not isolated words, sounds, or
controlled vocabulary stories.
The basic concepts and principles of a whole language approach can
be adapted to the preschool level. Professional support for prekindergarten
programs based on total language development is strong. A whole
language approach that enhances the initial concepts about print is
regarded as an appropriate approach to literacy acquisition (Weir, 1989).
Learning activities endorsed under such an approach extend the learning
strategies children have already adapted.

CHAPTER Ill
)

DESIGN AND PROCEDURES
Introduction
Fourteen whole language activities based on a modified whole language
approach were developed for use with preschool children in either a formal
preschool setting or by parents of preschool children. These activities were
designed to be interesting and enjoyable for the children who participated.
The activities were varied in nature, and integrated the language arts,
mathematics, social studies, science, and the fine arts.
Evaluating and Choosing Children's Literature
Considering the thousands of books that have been published for
children, the task of choosing only a few for the purposes of this project
was quite challenging. Eghoff (1973) concluded that about 2.5 percent of
children's books are excellent, about 35 percent are extremely poor, and the
rest are mediocre. Keeping that in mind, the writer considered certain
criteria while choosing each selection. Those criteria included having read
and enjoyed the book herself, as the children will undoubtedly sense the
teacher's feelings toward the book. The selection had to be the kind of
book that would inspire children to want to read another one just like it,
perhaps by the same author, or even the same book over and over again.
Finally, and most importantly in the writer's eyes, the book must have a
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proven track record of success with children (Trelease, 1985). Children will
pick up and read those books which they enjoy. They know better than
anyone what those preferences are and so the writer noted reactions of
children toward books and her experiences with 'favorites' of the children.
Norton (1983) states that the illustrations and text of a picture book
must complement each other. She lists the following questions which can
assist in the selection of picture books for children.
1. Are the illustrations accurate, and do they correspond to the
content of the story?
2. Do the illustrations complement the setting, plot, and mode
of the story?
3. Is characterization enhanced through the illustrations?
4. Do both text and illustrations avoid stereotypes of race and
sex?
5. Is the plot one that will appeal to children?
6. Is the theme worthwhile?
7. What is the purpose for sharing this book with children or
recommending that they read it?
8. Is the author's style and language appropriate for children's
interests and age levels? (p.137)
A number of bibliographies were referred to, lists of award winning
books were considered, and many a library and bookstore shelf were
reviewed as the writer narrowed down her final selection. Norton's Through
the Eyes of a Child (1987), Trelease's The Read Aloud Handbook (1985),
and Butler and Clay's Reading Begins at Home (1987), were the most
helpful in providing criteria and extensive bibliographies of children's
literature.
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Children need to be exposed to a variety of different kinds of books.
Their exposure should include "classics and contemporary stories, stories
that are fanciful and realistic, prose as well as poetry, biographies, and
books containing factual information" (Norton, 1987, p.84). Particularly for
preschool children, a wide use of predictable books should be used.
Predictable books provide the young child with success in knowing the
direction the book is headed and what will occur next. ''The stories should
have a suitable background with a logical sequential development of plot
that allows the reader to predict the final outcome of the story"
(Cushenberry, 1989, p.43). In short, the books should have rhythmic
language, engaging plots, vivid characters, and predictable resolutions.
Obviously, no group, list or bibliography of good children's literature is
ever complete. There are always other quality books which could be
included. Such is the case with the group of books used for this project.
Some of the books are award winners, some are classics, some are recent
publications, but all are books genuinely enjoyed and appreciated by
children.
Presentation of the Books
In presenting the books through the activities in Chapter Four, the writer
included several aspects. The basic format, with some additions, is
modelled after the activities included in Polkingharn and Toohey's More
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Creative Encounters: Activities to Expand Children's Responses to Literature
(1988). Each activity begins with a reference and summary of the book. A
statement of the purpose of the activity will show how the activity relates to
the various components of a modified whole language approach. Each
activity also includes the following sections: important concepts incorporated
within the activity, materials needed for the activity, instructions for teaching,
or guiding the activity, and theme possibilities to relate them to appropriate
thematic units. At the end of each activity is a section titled 'Other Ideas'.
These suggestions include ideas for integrating the activity and book with
other subject areas as well as citing other books to read in conjunction with
the activity.
Finally, when presenting the books, and involving the children in the
activities, the writer feels it is important, if not crucial, to remain interested
and enthusiastic. The teacher or parent is a model for the child. If the
child sees them as genuinely enthused and interested in books and reading,
the child will reflect that same attitude.
Qualifying the Activities as Modified Whole Language
Each activity is based on a carefully selected children's book. The
books and the reasons they were chosen are as important as the activities
themselves, which were developed attempting to make the experiences
whole and meaningful.
)
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Some of the books were very predictable and repetitive such as Brown
Bear, Brown Bear and Mary Wore Her Red Dress. Predictability in books is
very important. Predictable books build a child's understanding of sentence
structure, and help them to succeed in reading by knowing what will likely
happen next in the story. The repetitive language makes it very easy for an
adult to assess comprehension simply by leaving out a repetitive word or
phrase and seeing if the child can fill in the missing word(s). It will be
instantly apparent if the child is not understanding.
Most of the books chosen for this project were based on various literary
patterns. Bill Martin Jr. (as cited by Ferguson, 1987) recognized that there
are patterns found in literature. The patterns are listed below with a brief
explanation of each.
1. Repetitive Pattern: Stories in which episodes or language repeat, such as
Brown Bear. Brown Bear. What Do You See?.
2. Cumulative Pattern: The stories add on events and then repeat what has
happened before, such as The Very Hungry Caterpillar and Alexander and
the Terrible, Horrible, No Good, Very Bad Day.
3. Interlocking Pattern: The episodes in the stories are interconnected.
They show cause and effect relationships, such as Rosie's Walk.
4. Chronological Pattern: A time sequence is followed in these stories, such
as in the book Where the Wild Things Are.
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5. Familiar Cultural Pattern: These stories are written around common
patterns in our culture (alphabet, numerals, days of the week), such as Wild
Animals of America ABC.
6. Problem Centered Pattern: Stories written around a problem and the
solution to it, such as Goldilocks and the Three Bears.
7. Rhyme and Rhythm Pattern: Stories are built on rhyme or a certain
rhythm, such as When Bear Bakes a Cake.
8. Main Character: These stories revolve around a main character and the
events in which the character is involved, such as The Runaway Bunny.
"If children know literary patterns and how stories organized around
them work, they are more able to predict with accuracy in their reading"
(Ferguson, 1987, p.27). Because predicting plays a large role in reading,
knowledge of these patterns is a way to simplify the reading process for
children. Obviously, young children do not need to know the names of
these patterns or what they mean. However, if children have a good deal of
experience with and exposure to patterned books, they will come to
internalize the language patterns. They can also imitate and improvise from
these patterns as they speak and write.
Huck, Helper and Hickman (1987), cite four purposes of a literature
program: discovering delight in books, interpreting literature, developing
literary awareness, and developing appreciation for literature.

11

A literature
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program must get children excited about reading, turned on to books, and
tuned into literature" (p.630). One of the writers main goals, if not the main
goal, of this project, was to choose books and develop activities which
would help children develop language and an understanding of the fun and
beauty of language and literature.

CHAPTER IV
EXEMPLARY ACTIVITIES
Introduction
The activities included in this chapter are based on a modified whole
language approach. That is to say that each activity uses one or more of
the following techniques:
Immersion: Children will be immersed in language through
reading, writing, being read to, observing and listening.
Theme Building: Related activities and materials will be
provided to develop a theme which is based on the children's
needs, interests, and abilities.
Brainstorming: Children will be allowed to contribute their own
unique language and knowledge. Lists will be established to
be used as word banks for the activities, for discussion on the
subject and to establish what is known about the subject.
Implementation: Opportunities will be provided for reading and
writing, shared reading experiences, sustained silent reading,
chanting, singing, and dramatic reading.
The activities will also include one or more of the following components:
writing, reading, listening, and speaking. The activities are literature-based,
coinciding with the reading of selected children's literature. The titles,
subjects and authors are varied, as are each of the activities.
The attempt has been made to provide the reader and practitioner with a
large assortment of modified whole language activities. It is recommended
that these activities not be used as isolated events or procedures within a
home or classroom setting. Rather, it is recommended that they be the start
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or perhaps the center of the development of a thematic approach. Each
activity plan has a section in which theme possibilities are listed. The value
in these activities lies in the belief that they will be incorporated as a part of
a whole language approach or at least a modified approach, and not as
isolated activities, used in and of themselves, or as busy work for the
children involved.

Please note: Text, clip art, sheet music, and music tabs throughout this project were redacted due to copyright concerns
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Summary of the Book :
After hatching from an egg, a caterpillar ate through a successive
amount of food (literally demonstrated in the book with holes). The book
ends with the metamorphosis of the caterpillar to a butterfly taking place.
This book graphically introduces sets of up to ten objects and also names
the days of the week in rotation.
The Activity

Purpose
Opportunities will be provided for shared reading experiences,
brainstorming, in order to make use of the children's language and prior
knowledge, and introducing the children to connected discourse. The
children will have their own hungry caterpillar books which will be read
repeatedly to insure success when they take them home to read to their
families.
Important Concepts:
Sequencing of numerals, number value, days of the week, an
introduction to the process of metamorphosis and an appreciation of the life
cycle of the butterfly, as well as the value of having a book each child can
read and keep.
Materials:
Two pages of the book to be assembled (see attached), markers or
crayons, a stapler, and a hete puncher (preferably the 3-hole variety).
Let's Begin:
1. Bring in a cocoon and initiate a discussion about caterpillars and
butterflies. Brainstorming may be done at this point such as, "Tell me
everything you know about caterpillars ... " Make a list or chart the
children's responses for later referral.
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2. Read The Very Hungry Caterpillar.
3. Assist the children in assembling their books, using the attached pages:
A) Color the illustration and add to them (eg. a caterpillar on each
page).
B) Punch a hole in each fruit picture, adult assistance may be
necessary.
C) Fold each page along the dark lines, first the "hot dog" or long way,
then the "hamburger" or fat way.
D) Staple along left edge making sure the title page is on top.
4. Read the books together, then allow the children to share them with their
family and friends.
Note: A class Big Book can be made which is similar to the children's
books. They can read the story together repeatedly over several days so
that when they take their personal copies home, they will be successful in
reading them.
Theme Possibilities:
1. Butterflies
2. Animals which experience metamorphosis (children love to know
meanings and uses of "big" words).
Other Ideas:
1. Let the children "experience" the metamorphosis by using a sleeping bag
and a shawl. Have them imagine they are caterpillars crawling into the
sleeping bag where they put the shawl on and emerge a butterfly!
2. Make "Pet Caterpillars" using half of an egg carton cut the "hot dog"
(long) way. Use markers to decorate and pipe cleaners for antennae.
Write a pet caterpillar story or play and perform.
3. Make butterflies by symmetry painting. Fold a piece of paper in half.
Draw the outline of half of the butterfly with the center of the butterfly on
the fold. Cut out. Open and paint on only one half of the butterfly.
Press the two wings together while the paint is still wet. Open and see
your symmetrical wings! Dictate a story about your butterfly's
adventures.
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4. If possible, purchase a commercial "Butterfly Garden" with larvae. The
children can see first hand the changes that will occur. Have the
children dictate the daily occurrences. Chart the information and refer
back to it.
5. Try to observe caterpillars, cocoons and butterflies in nature.
6. Brainstorm what caterpillars can and cannot do and what they can and
cannot eat. Record and chart.
7. Use the following writing frame. The children will dictate completions to
an adult or for a group use a pocket chart which will hold sentences and
word cards. Read it back through together after completion.
Caterpillars can _ _ _ __
Caterpillars can _ _ _ __
Caterpillars can _ _ _ __
But caterpillars can't _ _ _ __

Caterpillars eat _ _ _ __
Caterpillars eat - - - - Caterpillars eat - - - - But caterpillars don't eat - - - - 8. Introduce them to some of Eric Carie's other wonderful books: The
Grouchy Lady Bug, The Very Busy Spider, and The Mixed Up
Chameleon.
9. Chart "The Little Caterpillar", "Caterpillar", "Butterfly, Butterfly", and "Fly, Fly
Butterfly" songs on the following pages from Jean Warren's Piggyback
Songs. Teach them to the children and enjoy singing along and adding
motions.

THE LITTLE CATERPILLAR

Sung to: "ltsy, Bitsy Spider"

(Can be used as a fingerplay or with flannelboard pieces)
Barbara Robinson
Huntington Beach, CA

CATERPILLAR

Sung to: "Row Your Boat"

Cuol D. Preston
Milpitas, CA

BUTTERFLY, BUTTERFLY
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Sung to: "Twinkle, Twinkle Little Star

Darlene L. Welp
Portland, 0 R

FLY, FLY

BUTTERFLY

Sung to: "Skip to My Lou"

)
Jun Warren

New York:

Bear develops a friendship with the moon who he thinks is talking to
him, when in fact it is merely his own echo off of the mountains that he is
hearing. Bear finds that he and the moon share the same birthday and
wish for the same present. Bear gets the moon a hat and believes the moon
got one for him. The hat is lost but the story ends with Bear and the moon
proclaiming their love and friendship for one another and wishing each other
a happy birthday.
The Activity

Purpose:
The children will listen to and enjoy the story. They will brainstorm what
they know about bears in order to use their own language in a poem that
they will write and successfully read by repeating after the adult reciting the
poem.
Important Concepts:
Learning about 11 describing words", or adjectives, and an introduction to
poetry.
Materials:
A pocket chart to display the poems, blank cards for words in poem,
large piece of butcher paper to write the poem on, and markers for writing
and illustrating.
Let's Begin:
1. Discuss echoes and what they are. Ask children if they have ever heard
their own echo.
2. Read, Happy Birthday, Moon and discuss.
3. Reread the book having the children echo the par1s Bear speaks.
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4. Explain to the children that they will be helping to write an echo poem
which they will be able to read.

5. Have the children brainstorm 11 bears11 while you make a list or chart of
their ideas {language). This information will be used in writing the echo
poem.
6. Use a stuffed bear to teach the procedure and give the children the
opportunity to dictate their own poems following this procedure:
In pocket#
1. Place the name of the animal {bear) or object {moon).
2. Add an adjective and repeat the animal name.
3. Add another adjective and repeat previous line.
Continue until you have written a 4 to 5 line poem.such as:
Bears
Polar bears
Growling polar bears
Big growling polar bears
Two big growling polar bears

7. Read, chant and echo the poem several times.

8. Copy the poem onto paper for the children to illustrate and keep.
Theme Possibilities:

1. Bears
2. Special days (which would include learning about the various holidays as
well as birthdays)
Other Ideas:

1. Share the following poem on chart paper with the children. Read, reread
and chant.
HATS, HATS, HATS
By Lucia and James L. Hynes
Black hats,
Funny hats,
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Great, big, floppy hats,
Long, thin, witch hats,
Those are just a few.
Ladies hats,
Mens hats,
Big, fat, itchy hats,
Round, soft, warm hats,
Crazy hats, too.
Show hats,
Circus hats,
Don't forget the crowny hats,
Last of all, best of all,
I like sloppy hats!
2. Help the children to make a special hat out of construction paper, tape
or glue, and markers. The hat may be worn while reading the previous
poem or the book, Happy Birthday, Moon, or can be given as a gift.
3. Take the children to a place where they can experience hearing their
own echo.
4. Brainstorm "Bears". Children can contribute all they know about bears;
types, where you see them, and what they do. Record and chant.
5. Read I Like Bugs, by Margaret Wise Brown. Use the information from
the previous brainstorming bears activity to create a class poem
patterned after I Like Bugs .
I Like Bears
bears,
bears,
_ _ bears,
bears,
Any kind of bears,
I like bears!
A
A
A
A

bear
bear
bear
bear

on
- -,
on
on - on

__

I

I

--

I
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I like bears I
6. Make a bear, tree, boat, hat, mountains, and moon out of felt for use on
a flannel board so that the children can retell the story using the board.
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Mary Wore Her Red Dress
Merle Peek
New York: Clarion Books(Ticknor and Fields, 1985

Summary of the Book:
This is a patterned book with a great deal of repetition. The illustrations
tell the story, while the words tell the color and clothing article which the
various animals are wearing to a birthday party.
The Activity

Purpose:
The children will create a Big Book patterned after Mary Wore Her Red
Dress that they will write, illustrate, and publish (with adult's assistance) and
that can be easily read because of the predictable pattern of the story. The
children's attention will be focused on the repetitive language in this story
and the sentence structure.
Important Concepts:
Recognizing and identifying colors, exposure to the written names of
colors, and identifying clothing parts.
Materials:
A 12 x 24 inch piece of tag paper (one for as many pages as will be in
your book), assorted colored construction paper, scissors, markers, paper
punch, three hinged rings or yarn to tie for binding the book together.
Let's Beg in :
1. Read Mary Wore Her Red Dress.
2. Read the story again encouraging the children to join in the "singing" or
chanting of the story.
3. Make a Big Book modelled after the story.
A) Show the children examples of simply drawn clothing such as:
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8) Each child chooses the article of clothing and its color for their page
in the book.
C) Children will draw (or trace from the teacher's pattern) their clothing
article on the colored construction paper and cut out.
D) These pictures will be glued on a page with the words for the pages
dictated by the children modelling the story.
E) The cover page (as well as the dedication page and the 11 about the
authors 11 page) can be a joint project.
F) Bind the book and enjoy reading and rereading together.
Theme Possibilities:
1. Colors
Other Ideas
1. Read Bill Martin's Brown Bear. Brown Bear, What do you see? Discuss
similarities and differences in this book and Mary Wore Her Red Dress.
2. Read Babar's Book of Colors by Laurent De Brunhoff which describes
how colors are made. Experiment making colors with children using
tempra paints. An egg carton works well for putting the colors in and
creating new colors.
3. Make up a silly poem using the color names such as:
Red, red,
Get out of bed.
Blue, blue,
Look at my shoe.
Brown, brown,
Be a clown.
Black, black,
Make a track.
White, white,
Turn out the light.
Tan, tan,
Kick the can.
Etc ...
Chart and chant or put in a book.
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4. Reinforce the understanding of color names by playing color games such
as, •arm thinking of the color of polar bears, clouds, and Jimmy's
shirt ... what color am I thinking of?"; or "If you're wearing purple stand
up"; or 11 lf you're wearing anything red, hop on one foot 11 • Another 11 handson" game would be to say "Go and touch something in the room that is
violet; green; aqua, etc. 11
5. Using a large piece of paper for each color, chart everything the children
can think of which could be listed for each color. Read over, display,
and refer back to it.
6. Sing Mary Wore Her Red Dress using the attached music and lyrics.
Children can also make up other verses about themselves and their
friends. If the new items are too long to fit the music, just add the
necessary number of beats to fit the syllables.
7. Merle Peek has some other suggestions for use with her book title, such
as creating verses inspired by daily events--outside it's raining; the tulips
are blooming; the dog is sleeping. Along these lines, the children could
sing, "Julie is running in the rain, in the rain ... ; David picked some red
tulips, red tulips .... 11 She also suggests a guessing game which might go
something like, "Who's got a bandaged finger, bandaged finger. .. ?" Then
they could go on with, 11Who has a new kitty, new kitty ... ? Alice has a
new kitty, new kitty, new kitty, Alice has a new kitty, all day long".
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Mary Wore Her Red Dress

• • •
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Rosie's Walk
Pat Hutchins
New York: Macmillan Publishing Co., 1968
Summary of the Book:
Rosie the hen goes for a walk around the barnyard. A fox is sneaking
around after her looking for a chance to pounce but is always stopped short
by unfortunate incidents which show cause and effect relationships. Rosie
makes it back to her hen house in time for dinner, apparently unaware of
the fox's attempts.

The Activity
Purpose:
The children will use their own language to recreate the events from the
book using a puppet they will create. They will listen to the directions given
on how to make their puppets. The humor in this story as the fox is
constantly experiencing misfortune will delight the children.
Important Concepts:
Cause and effect relationships, and an introduction to the meaning of
prey and predator.
Materials:
A 3-inch styrofoam ball, a brown glove, a yellow chenille wire (pipecleaner), an orange chenille wire, orange, black and white felt, glue or tape,
and scissors.
Let's Begin:
1. Read aloud Rosie's Walk.
2. Assist the children in making their chicken glove puppets:
A) Use scissors to make a hole in the styrofoam ball large enough for
their thumb (make sure they're wearing the glove while sizing the
hole).
B) Paint the styrofoam ball if desired.
C) Bend a 2-inch piece of yellow chenille wire for the beak. Spread
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glue on both ends of the wire and insert into the ball.
D) Cut the orange chenille stem and shape for the crown on the hen's
head, glue and insert.
E) Cut eyes from felt and glue to puppet.
F) Cut four tail feathers and one wing from the orange felt using the
patterns provided and glue to glove (note: to make a temporary
puppet, use tape to hold felt to glove).

G) Insert hand in glove; place styrofoam head on thumb.
3. Reread Rosie's Walk allowing children to act out the events in the book
using their puppets. Encourage the children to "read" the book and act
it out on their own.
Theme Possibilities:
1. Farm Animals
2. Birds
Other Ideas:
1. Brainstorm "Farm Animals and Their Babies". Record and chant. Make a
class book using the sentence frame: 11A baby · - - is called a _ _ ."
Children dictate words for the blanks and illustrate their own page.
2. Chart and sing or read "Old MacDonald Had a Farm", "Mary Had a Little
Lamb", "Little Bo Peep", "Baa, Baa, Black Sheep", "Hey, Diddle, Diddle,
The Cat and the Fiddle",and "Little Boy Blue". Add motions and clapping
while reciting.
3. Read The Little Red Hen. Choose children to play the animals in the
story, reread and act out.

4. Make 11 Little Red Hen's Simple Bread 11 :
2 and one-half C. warm water
2 packages active dry yeast
1 T. salt
7 to 7 and one-half C. flour
One-half C. instant nonfat dry milk
2 T. sugar
One-third C. liquid shortening
Measure water and yeast into large mixing bowl. Add dry milk, sugar,
salt, liquid shortening, and about half of the flour. Blend well; add
remaining flour. Knead until smooth (1 to 2 minutes or until children are
finished kneading). Place in two greased bread pans. Cover, let rise
until doubled. Bake at 375 degrees for 35 to 40 minutes.
5. Chart and read the following poems :
One, Two, Cows Moo
One, Two,
Cows Moo
Three, four
sheep snore.
Five, six
Pig tricks.
Seven, eight
Horses gate.
Nine, ten
A big, fat hen!
Author Unknown
It Hatched
Peck, peck, peck
On a warm, brown egg.
Out comes a neck,
Out comes a leg.
How did a chick,
Who has not been about,
Discover the trick of
How to come out!
Author Unknown

60
6. Take a field trip to a farm.
7. Read Chicken's Aren't the Only Ones by Ruth Heller. Brainstorm 'Things
That Hatch From Eggs". Record and chant. Using a pocket chart and
sentence strips, write the following sentence and fill in the blank with the
various word cards from brainstorming. A _ _ hatches from an egg.
8. Read Over in the Meadow by John Langstaff. Learn and sing the song
which accompanies the book {see a copy on the following page).
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When Bear Bakes a Cake
Jasper Tomkins
San Diego, California: The Green Tiger Press, 1987
Summary of the Book:
A rhyming book which demonstrates everything from what happens when
Bear bakes a cake (he throws it in the lake), to how he feels when he says
goodnight Gust right). Humorously and colorfully illustrated.
The Activity
Purpose:
The children will enjoy the rhyme, rhythm and humor of this book and
will experiment with their own language patterns by making up a two line
poem about their own bears which will be modelled after the pattern in the
book. The teacher can assess comprehension while reading the story by
leaving out a word from the end of a line and having the children or
individual fill in the missing word.
Important Concepts:
The uses of rhythm and rhyming words.
Materials:
Brown or white butcher paper (size depending on preference), bear
pattern (see attached), scrap butcher paper (for filling), markers, stapler,
hole punch and yarn.
Let's Begin :
1. Read When Bear Bakes a Cake.
2. Discuss the rhymes and the rhythm in the book.
3. Make stuffed teddy bears:
A) Help the children to trace the teddy bear pattern on the color of
paper they choose, doubled over. Cut out.
B) Staple around the outside edge of the teddy bear leaving an opening
to stuff the bear with paper scraps.
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C) Stuff and then finish stapling.
D) Punch holes around outside edge of teddy bear and "sew" the yarn
through the holes. Tie the ends together.
E) Put on face and clothing, if desired, with markers or scrap paper.
4. Reread the story with the teddy bears on their laps. The children can
have their bears acting out the words if they like.

5. Have the children make up a two line rhyme for their bear modelled after
the pattern in the story.
Theme Possibilities:
1. Bears
2. Teddy bears
Other Ideas:
1. Make a class book modelled after When Bear Bakes a Cake using the
children's own names. The possibilities are endless!
2. Make a bear skin rug using butcher paper and a stuffed paper bag for
a 3-dimensional head.
3. Chart and chant or sing the following poem while acting it out:
Teddy
Teddy
Teddy
Teddy
Teddy
Teddy

bear, teddy bear,
bear, teddy bear,
bear, teddy bear,
bear, teddy bear,
bear, teddy bear,
bear, teddy bear,
"Goodnight!"

turn around.
touch the ground.
go upstairs.
say your prayers.
turn out the light.
say good night,

4. Chart and sing the following counting song. Have the children come up
with words to use to fill in the blanks. One little, two little, three little
Teddy bears, Four little, five little, six little Teddy bears,
Seven little, eight little, nine little Teddy bears,
Ten little Teddy bears
and - - (run)
(hide)
5. Chart and sing the following poem having the children, again, fill in the
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blanks with appropriate words.
ME AND MY TEDDY BEAR
Me and my Teddy bear,
Have no worries, have no cares.
Me and my Teddy bear,
Just
and
all day.
(play)
(play)
6. Have the children bring their own Teddy bears to share if they have one.
Make up stories about them and their adventures.
7. Invite a Teddy bear collector to visit your class.
8. Make a cake! Find a simple recipe or use a box mix. The children can
follow the oral directions and enjoy sharing in this cooperative
experience. See if your cake turns out better than Bear's in When Bear
Bakes a Cake.
9. Share some of the other great books by Jasper Tomkins:The Mountains
Crack Up, The Catalog, Bear Sleep Soup, The Hole in the Ocean, My
Secret Sunrise, and The Sky Jumps Into Your Shoes at Night.
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Ira Sleeps Over
Bernard Waber
Boston: Houghton Mifflin Co., 1972
Summary of the Book:
Ira was sleeping overnight at a friend's house for the very first time. He
was so excited about the plans for the evening which included a special
showing of his friend's junk collection, a wrestling match , a pillow fight,
magic tricks, checkers, dominoes, and even a ghost story. However, Ira
had a dilemma. He couldn't decide whether or not to take along his Teddy
Bear. An unexpected surprise at the end of the story makes the night
better than even Ira had imagined.
The Activity

Purpose:
The children will be able to relate to the child in the story and his fears.
They will also have a Teddy Bear Tea Party which will require much
planning and preparation. They will need to write invitations, plan
refreshments and learn a poem or song to perform at the tea party.
Important Concepts:
Learning about the use of invitations as well as all that goes into
planning and having a party.
Materials:
Each child's own teddy bear or whatever their favorite stuffed animal is,
the invitation on the accompanying page, markers or crayons, stapler,
scissors, tea Guice), cookies, cups, napkins, and any materials you may
need for the entertainment your class will provide.
Let's Begin:
1. Read Ira Sleeps Over and discuss.
2. Tell the children that they will be planning a Teddy Bear Tea Party for
their favorite stuffed animals. Assist them with the following:
A) Deciding on what entertainment to provide, such as the reciting or
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singing of the following poem while adding action, or choose from those
which were included in the activities for Happy Birthday Moon and When
Bear Bakes a Cake.
Bears! Bears! Bears!
By Lucia & James L. Hynes
Black bears,
Skinny bears,
Big, fat, growling bears,
Strong, mad grey bears,
Those are just a few.
Brown bears,
Smooth bears,
Big, tall, King bears,
Round, soft, nice bears,
Dancing bears too.
Dumb bears,
Singing bears,
Don't forget the moaning bears,
Last of all, best of all,
I like Teddy Bears!
8) Decide who will bring the juice and cookies and notify parents.
C) Choose a day for the Teddy Bear Tea Party and complete the
invitations on the accompanying page or have the children create
their own invitations.
D) The children will bring their Teddy Bears to school and have a terrific
tea party! Read Ira Sleeps Over at the party.
Theme Possibilities:
1. Bears
2. Teddy Bears
3. Feelings and Emotions
Other Ideas:
1. Read Out of the Nursery, Into the Night by Kathleen and Michael Hague.
Encourage the children to think up their own Teddy bear dreams such
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as are in that book:
Scotty dreams of a triceratops.
He rides the beast on tippy tops.
Through the town they walk along,
While Scotty sings a silly song.
This is the dream of Peggy Sue.
She is a rowdy buckaroo.
On her bronc she roams the sky,
Roping comets straying by.
Each night in his sleep David knows
That in his room a toyland grows.
In his dream there isn't a tear,
For only giggles are spoken here.
2. Listen to and learn the words to Teddy Bears Picnic, sung by Anne
Murray on her "There's a Hippo in My Tub" album.
Teddy B.~w·s Picnic
If you go down in the woods today
You're sure of a big surprise.
If you go down in the woods today
You'd better go in disguise.
For every bear that ever there was,
Will gather there for certain because,
Today's the day the teddy bears have their picnic.
Chorus:
Picnic time for teddy bears,
The little teddy bears are having a lovely time today.
Watch them, catch them unaware,
And see them picnic on their holiday.
See them gaily gad about, they love to play and shout,
They never have any cares.
At six o'clock their mommies and daddies will take them home to bed,
Because they're tired little teddy bears.
Every teddy bear who's been good is sure of a treat today,
There's lots of marvelous things to eat and wonderful games to play.
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Beneath the trees where nobody sees,
They'll hide and seek as long as they please,
'Cause that's the way the teddy bears have their picnic.
(Chorus)
Because they're tired little teddy bears.
3. Discuss Ira's friend's junk collection and what it might have been made
up of. Invite the children to bring their own collections (i.e. rocks, books,
cars, dolls, baseball cards) to school to share with their friends. Share,
discuss and display the various collections. If they don't have their own
collection, encourage them to start one. If you know of any of the
parents or community members with interesting or unusual collections,
invite them to your classroom to share them.
4. Ira Sleeps Over talks about the children playing dominoes. Introduce the
children to the game and teach them how to play. It would be a good
activity to reinforce counting and the recognition of number groups.
5. Introduce the children to other books by Bernard Waber: Nobody Is
Perfick, The House on East 88th Street, Loveable Lyle. An Anteater
Named Arthur. and You Look Ridiculous Said the Rhinoceros to the
Hippopotamus.
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Alexander and the Terrible. Horrible. No Good, Very Bad Day
Judith Viorst
New York: McClelland & Stewart, 1972
Summary of the Book:
Alexander is not having a good day. This story takes you through the
unfortunate events of his day, a day in which he expresses his desire to
move to Australia to get away from his problems. The story and Alexander's
terrible day end with his mother informing him that some days are like that,
even in Australia!

The Activity
Purpose:
The children will enjoy the humor in this story and will be able to relate
to the boy and the kind of day he is having. They will write and illustrate a
class book compiled of each child's account of their own "terrible, horrible,
no good, very bad day11 • They will learn and be able to fill in words from
the repetitive line used throughout the story.
Important Concepts:
Being able to relate to one another's feelings and being able to express
one's own feelings.
Materials:
Markers or crayons for illustrating and the attached page, one for each
child.
Let's Begin:

1. Read and discuss Alexander and the Terrible, Horrible, No Good, Very
Bad Day.
2. After discussing Alexander's day and how they may have experienced a
similar day, assist the children in completing their pages in the class
book:
A) Children dictate to an adult, the words to fill in blank and then
illustrate.

72
B) Pages are compiled and stapled or otherwise bound together with
either an individual, or the entire class creating the cover page.
C) The teacher will read through the class book and then will reread it
with each child reading their own page if desired.
D) Include the book with the class library and make available for home
check out.
Theme Possibilities:
1 . Feelings and Emotions

Other Ideas:

1. Locate Australia on a world map or globe. Tell the children what you
know about this country. Locate more information in the encyclopedia
(with the children's assistance). If you have a globe, play "Spin the
Globe" by spinning it and allowing one child at a time to stop it by
placing a finger on it. Once it stops, locate where their finger is pointing
to and tell them everything you know about that place. Again, look up
more information in the encyclopedia. Have them imagine taking a trip
to that country (state or city) and have them tell what they would see
and do.
2. In the book, Alexander and the Terrible ... , Alexander went to his father's
office. If possible, arrange for the children to go to where one or both of
their parents works. Have each child "report" to the class what takes
place at work. If this is not a viable option, invite workers from a variety
of jobs to come and talk to the class about their work. You could also
have a career day at school where each child chooses what they would
like to be for the day. They would come dressed accordingly and be
prepared to tell the class what their job entails.
3. Talk about the kind of day Alexander experienced. Discuss what they
wrote in their class book about their own "bad day". Invite a counselor
or child psychologist in to discuss ways of dealing with difficult and
frustrating times.
4. Introduce the children to some of Judith Viorst's other children's books,
such as: Alexander Who Used to Be Rich,Last Sunday.If I Were In
Charge of the World,1'11 Fix Anthony,The Tenth Good Thing About
Barney,and Rosie and Michael.
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The Snowman
Raymond Briggs
New York: The Trumpet Club, 1978

Summary of the Book:
There are more than 150 illustrations in this wordless book which depict
a snowman coming to life one night. He is brought into a young boy's
home where the boy shows the snowman all the comforts and joys of his
home. The snowman in turn takes the boy on a flying trip of the world .
The boy's dream ends and he wakes to find the snowman melted away.
The Activity
Purpose:
Wordless books such as this are ideal for encouraging language growth,
stimulating intellectual development, and motivating creative writing. The
children will "read" the book by talking about what's happening in the
illustrations. They will do the same for the accordion books which they will
make by listening and following oral instructions. Sequencing of events will
be learned as they describe the steps in building a snow person.
Important Concepts:
Arranging a series of events in their proper sequence and taking pride in
being able to write, illustrate, and publish their own books.
Materials:
A piece of butcher paper 36 inches long by 12 inches wide, markers or
crayons for illustrating.
Let's Begin :
1. "Read" The Snowman, by Raymond Briggs, and discuss the sequence of
events and the absence of words in this book.
2. Explain that they will be writing and illustrating their own "How to Make a
Snowman" (or snow person) book.
3. On a long piece of butcher paper, which has been divided into sections,
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talk through, with the children, the steps in building a snowman. Write
one sentence per section and illustrate simply. The children will use this
class-made project as a model for their own books.
4. Have the children fold their butcher paper in half the 11 hot dog 11 way , so
that they have one long strip. Assist them in folding it in half the other
way at least two or three times (depending on the number of steps
involved in making their snowmen). Using those initial fold lines,
alternate the folds (fan style) to make it into an accordion book.
5. On the cover, or top page, write the title 'How to Make a Snowman 11 and
the author's name. From there, the children illustrate each step, one per
page. This can remain a wordless book like The Snowman, or the
children can dictate the directions for each step.
6. The finished product is a sequenced accordion picture book which the
children can read to and share with their family and friends.
Theme Possibilities:
1. Seasons
2. Winter
3. Weather
Other Ideas:
1. Explore, together, how snow is made, by consulting various resources
including The National Weather Service, encyclopedias, or a local
meteorologist.
2. Take an
possible
children
them as

afternoon on a snowy day to create snow sculptures. If
invite a local artist to assist with the creations. Have the
make up adventure stories about their sculptures and share
a group.

3. Allow the children to take turns checking out Briggs' The Snowman, so
they can take it home and 11 read 11 it to their families.

)

4. In Art, the children can create 3-dimensional snowmen using white
construction paper cut in three different sized strips which are 4 inches,
3 inches, and 2 inches wide, and which are each 4 inches long. One
of each sized strip will be rolled until the length ends touch and then
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glue onto a larger piece of construction paper (blue) for the background,
starting with the largest circle on the bottom. The snowman can be
completed using scrap paper cut for the hat, arms, buttons, eyes, etc.
5. Teach the children how to make snowflakes, using the fold (3 or 4 times)
and cut method. They will need a great deal of help with this as they'll
have difficulty cutting through more than one sheet of paper and also in
knowing where to make the cuts.
Chart and sing, "Snowflakes Falling From the Sky"
Sing to the tune of 11 Mary Had a Little Lamb"

Snowflakes falling from the
from the sky,
from the sky,
Snowflakes falling from the
Watch them as they dance
dance and whirl,
dance and whirl,
Watch them as they dance
)

sky,

sky, to ~he earth below.
and whirl,

and whirl, soft, white, winter snow.

6. Make a row of snowmen holding hands by folding a long strip of paper
accordion style. Draw a snowman on the front making sure the hands
and the bottom section touch each side so that when it's cut, those parts
stay connected.
7. Make paper mache snowmen using various sized balloons, water, flour
and newspaper and decorate them with real buttons, hats, scarves, etc.
8. Chart and sing the songs on the following page from Jean Warren's
Piggyback Songs book.

)

BUILD A LITTLE SNOWMAN

Sung to: "I'm a Little Teapot"

Mrs. Gary McNitt
Adrian, Michigan

I CAN MAKE A SNOWMAN
Sung to: "Mary Had a Little Lamb"

)

THE SNOWMAN RAN AND RAN
Sung to: "Row, Row, Row Your Boat"

Jean Warren

Headstart
Bowling Green, KY
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Wild Animals of America ABC
Hope Ryden
New York: Lodestar Books, 1988

Summary of the Book :
This alphabet book has beautiful photographs of wildlife, one for every
letter of the alphabet. Each page lists the name of the animal as well as the
letter with which it begins. An informational glossary at the end of the book
goes into detail about each animal in the book.
The Activity

Purpose:
The children will learn the meaning of wildlife and will brainstorm all that
they know about wildlife. They will take a trip to a zoo to learn about these
and other wildlife. They will share with each other what they saw and
learned. Wild Animals of America ABC and other alphabet books suggested
which the children will be immersed in will reinforce letter/sound
relationships which will encourage visual and verbal literacy.
Important Concepts :
Letters of the alphabet as well as animal names which begin with those
letters will be presented. The children will be introduced to a large variety
of wildlife.
Materials:
Butcher paper and marker for recording the brainstorming.
Transportation to and from a zoo.
Let's Begin:
1. Brainstorm 'wildlife', writing the children's ideas on a large piece of
butcher paper. Chant. Help them to understand the meaning of wildlife .
2. Discuss wildlife and what the children think it is. Read Wild Animals of
America ABC. Involve the children in the reading, allowing them to tell
what the animals and letters are.
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3. Plan a trip to a nearby zoo.
4. Learn Raffi's 11 Going to the Zoo" song from Singable Songs for the Very
Young. Record on butcher paper:
Going to the Zoo
Mommy's taking us to the zoo tomorrow,
Zoo tomorrow, zoo tomorrow,
Mommy's taking us to the zoo tomorrow,
And we can stay all day.
Chorus:
We're going to the zoo, zoo, zoo
How about you, you, you?
You can come too, too, too
We're going to the zoo, zoo, zoo.
Look at all the monkeys swinging in the trees,
Swinging in the trees, swinging in the trees,
Look at all the monkeys swinging in the trees,
We can stay all day.
(Chorus)
Look at all the crocodiles swimming in the water,
Swimming in the water, swimming in the water,
Look at all the crocodiles swimming in the water
We can stay all day.
(Chorus)
Yes, Mommy's taking us to the zoo tomorrow,
Zoo tomorrow, zoo tomorrow,
Mommy's taking us to the zoo tomorrow
And we can stay all day!
5. Take a day to experience the zoo. Upon your return, discuss the trip
and add wildlife animal's names to the original brainstorming list.
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Theme Possibilities:
1. Zoo Animals
2. Alphabet
3. Wildlife
Other Ideas:
1. Write stories about your trip to the zoo. Have the children write about
their favorite animal they saw at the zoo.
2. Adopt a zoo animal. Choose your animal and research information
about it. Note the animal's habitat, eating habits, and other interesting
facts about it. Start a recycling project, or some other fund raiser, and
send the money earned to your animal in care of the zoo keeper.
3. Using your wildlife brainstorming chart, complete the following sentence
frames using a pocket chart to manipulate the word cards with the
names of animals on them.
A
A

- - - - is

a wild animal.
is not a wild animal.

This language activity may be expanded:
A
A

a wild animal because - - - - - - - - - isis not
a wild animal because

Also:
A - - - - eats ----A
lives - - - Fill in with wildlife animal names:
- - - - are smaller than me.
- - - are smaller than me.
But - - - - are not smaller than me.
are bigger than me.
- - - - are
bigger than me.'

----

But - - - - are not bigger than me.

A
A

- - - - is

smaller than a - - - is bigger than a _ _ _ __

----
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----

----

live in the water.
live on land.

4. Read ABC by Brian Wildsmith. Note the capital and lowercase letters for
each page and illustration. Make a class ABC book. Brainstorm a few
objects or animals for each letter of the alphabet. Choose one of the
objects per letter to illustrate and label, one letter per page. Put together
the ABC book for the children to 'read' and enjoy.
5. Using clay or playdough, help the children to make the letters to spell
out their own names.
6. Have the children draw a picture of their favorite wild animal. Graph the
pictures then ask questions such as:
Which animal has the most drawings?
Which animal has the least drawings?
How many more of
than
?
How many animal pictures are there all together?
7. Expose the children to a variety of children's alphabet books. Include
the following:
26 Letters and 99 Cents by Tana Hoban
Apricot ABC by Miska Miles
The Alphabet in English and Spanish by Robert Tallon
Anno's Alphabet Book by Mitsumasa Anno
ABC Bunny by Wanda Gag
The ABC Alphabet by Trina Shart Hyman
Q is for Duck by Elting Folton
Alligators All Around by Maurice Sendak
Ape in a Cape by F. Eikenburg
Mouse Numbers and Letters by Jim Arnosky
A My Name is Alice by Jane Bayer
8. Provide stuffed zoo animal toys, such as a teddy bear, tiger, and panda
for the children to play and imagine with.
9. Provide rubber, plastic or wooden models of zoo animals for the children
to use with their building blocks.
1a.Chart and read the following poem by Myra Cohn Livingston:
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At The Zoo
I've been to the zoo where the thing that you do
Is watching the things that the animals do -And watching the animals all watching you!

...._, )
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Where the Wild Things Are
Maurice Sendak
New York: Harper & Row, Publishers, Inc.,

Summary of the Book:

The Activity:

Purpose:
The children will be creative and imaginative in making their own 'wild
things' using a variety of materials. They will verbalize their thoughts and
feelings by telling about their 'wild things'. They will complete a writing
frame using their own language and will read it back.
Important Concepts:
Playing make-believe, verbalizing stories about things that may scare
them, creating a 'wild thing' friend they can talk to and play with.
Materials:
Small oddly shaped pieces of wood (may be obtained from a cabinet
maker, carpenter or a home construction site), yarn, feathers, small porn
pons, moveable eyes, buttons, lace, ric-rak, and fabric scraps, glue, tongue
depressors (for spreading glue), and paint or markers.
Let's Beg in:·
1. Read and discuss Where the Wild Things Are.
2. Help the children to create their own 'wild thing' creature using the
materials available. They may look at the illustrations in the book for
ideas if needed.
3. Encourage them to give their creatures a name and tell others about it.
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4. Have the children complete the writing frame, below, about their creature
or they may want to dictate a story about it. (Do this orally using the
pocket chart).
My Wild Thing's name is
---My Wild Thing lives
- - - -- My Wild Thing does
- ----My Wild Thing does not _ _ _ _
My Wild Thing helps me because
---1 like my Wild Thing because _ _ _ __
5. Allow them to share their 'Wild Things' and 'Wild Things' stories with
their friends and family.
Theme Possibilities:

1. Feelings and Emotions
2. Animals and Creatures
Other Ideas:

1. Speaking of using your imagination ... Chart and learn the following Anne
Murray song from her 1977 album, There's A Hippo In My Tub.
Hey Daddy
Chorus:
Hey Daddy, there's a dragon in the driveway.
Mamma, there's a grizzly on the lawn.
You'd better come quick cause there 's a hippo in the bathtub,
And he's going down the drain, oh no, he's gone!
Teacher:
Well, the minds of little children,
They go round and round and round.
Hearing giant's footsteps,
When I never hear a sound.
I just hear ...
(Chorus)
Well you never know if they really saw
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All the things they'd have you believe.
But if there are dragons in this neighborhood,
Then we are going to leave.
Hearing ...
(Chorus)
And he's going down the drain, oh no, he's gone.
And he's going down the drain, oh no, he's gone!
2. Discuss the differences between real and make-believe. Then have the
children help to complete the following writing frames:
A real child can - - - - - - A make-believe child can

------

A real sailboat can - - - - - A make-believe sailboat can - - - - A real horse can - - - - - - A make-believe horse can - - - - - Etc ...
3. Expand upon the wood working you did while making your wild
things. Invite a carpenter or wood worker in to talk with the children
about nailing, gluing, sawing and sanding wood. Discuss safety issues.
Using child-sized hammers (7 oz.) allow them to build what they would
like. Discuss where the wood came from. If the carpenter has access
to a crosscut section from a tree or perhaps a piece of lumber that
shows an edge of bark, the children can better relate the original source
of lumber to trees.
4. Categorize 'things that scare us' and 'things that don't scare us'. Record
and chant. Discuss what you can do about the things that scare you.
5. Other books to read about monster's fears are:
Clyde Monster. by Robert L. Crowe
Boo!, by Bernard Most
My Mamma Says There Aren't Any Zombies. Ghosts, Vampires,
Creatures, Monsters, Fiends, Goblins, or Things, by Judith Viorst
6. Encourage the children to use their building blocks to create a 'wild
thing'.
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The Runaway Bunny
Margaret Wise Brown, Illustrations by Clement Hurd
New York: Harper & Row, Publishers, Inc., 1970
Summary of the Book:
A little bunny wants to run away and thinks of all the places it would go
or things it would do. The mother bunny manages to become a part of
wherever the bunny would go. The little bunny finally decides it might as
well stay where it is with its' own mother bunny. A delightful story
especially for preschool children.
The Activity
Purpose:
The dialogue between mother bunny and baby bunny make this a good
book for introducing a play production. It has a predictable pattern which
provides the children with success in knowing what direction the book is
headed and what will happen next. The children will be able to verbalize, in
their own words, the events of the story.
Important Concepts:
Children will have an opportunity to perform, or 'act', in a play. They will
also experience all that goes into producing a play.
Materials:
Simple costumes for the little bunny, mother bunny and the various
objects in the book (e.g. flower, mountain, cloud). To simplify matters, they
can wear labels around their necks to identify who or what they are.
Let's Begin:
1. Read and discuss The Runaway Bunny. You may want to read through
it several more times before practicing parts so the children are very
familiar with the events of the story.
2. Talk with the children about play productions. Draw from past
experiences if possible.
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3. Produce a class play! Keep in mind the following suggestions:
A) No formal script should be followed as it would be too structured.
Simply help them to recall the events of the story and they'll come up
with the lines throughout the story.
B) This play can, and should be done very simply. Allow the children
to take turns playing the various parts. Let them get comfortable
performing for the others.
C) Parts can be added or deleted depending on the number of children
involved.
D) If the children are comfortable with the play, allow them to perform
for others, perhaps their parents.
E) Keep it simple, for the kid's sake! It doesn't have to be an elaborate
production for the children to enjoy it, usually that sort of thing
benefits only the adults.
Theme Possibilities:
1. Bunnies
2. Animals
3. Easter
Other Ideas:
1. Learn and perform the "Little Bunny Foo Foo" fingerplay/song. It can
also be acted out with a child playing each character.
2. Share the Peter Rabbit Library by Beatrix Potter with the children. There
are twelve books included in this series.
3. Have a real bunny visit your class and stay for awhile if possible (contact
people who live on nearby farms or your local pet store). The children
can be responsible for feeding, cleaning the cage, and overall care of
the bunny.
4. If you live in the Wenatchee area, visit Rocky Reach Dam. Of course
take the visitors tour, but while you're there, have a picnic lunch on the
lawn where the children can watch the dozens of rabbits, eating and
playing in and around the bushes and lawns.
5. Learn about the various kinds of rabbits. Make use of any rabbit books
in your local library as well as the encyclopedia. In Math, graph the
children's favorite kinds of rabbits.
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6. Chart and teach the children the following fingerplay poems from
Stangl's Fingerlings (1986):
Little Bunny
Once I saw a little bunny go hop, hop, hop,
I called to the little bunny, stop, stop, stop!
I was going to her house to see if she could play,
But she perked up her ears and hopped far away.
Five Little Rabbits
Five bunny rabbits, sitting by my door.
One hopped away, and then there were four.
Four bunny rabbits sleeping near a tree.
One hopped away and then there were three.
Three bunny rabbits. Now what will they do?
One hopped away, and then there were two.
Two bunny rabbits resting in the sun,
One hopped away, and then there was one.
One bunny rabbit left all alone,
So he hopped away, and then there were none.
7. Use the following writing frame in your pocket chart. Have the children
help put in different word cards to fill in the blanks.
Rabbits eat - - - - - Rabbits do not eat

----

8. Line everyone up to do "The Bunny Hop". It goes like this:
Right foot, right foot,
Lett foot, left foot,
Forward hop, backward hop (on both feet),
Three forward hops.
Continue following this sequence hopping all around the room. The
children can take turns being the leader. It's good exercise as well as
being a great way to practice coordination.
9. Margaret Wise Brown has written many other children's books. Share as
many as possible with the children. A favorite is Goodnight Moon.
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Brown Bear, Brown Bear, What Do You See?
Bill Martin, Jr. Illustrated by Eric Carle
New York: Henry Holt and Company, 1967 and 1983
Summary of the Book:
A colorful progressive patterned book of animals which has a great deal
of repetitive language. Carie's illustrations of boldly colored collages
combined with Martin's sing-song text make this a beautiful book.

The Activity
Purpose:
The children's attention will be focused on the predictable pattern of this
story. The predictability makes this an easy book to follow and read
themselves. They will create a Big Book modelled after Brown Bear... which
can be easily read and enjoyed. The teacher can easily check for
understanding of the story by leaving repetitive words out and asking the
children to fill in the words.
Important Concepts:
Animal names and color and color names will be learned and reinforced.
The easily read book will help the children feel success in reading.
Materials:
Approximately eighteen 24 x 12 inch tag or poster board pieces
(depending on the number of children making the book), the animal pictures
on the following pages, markers, scissors, glue, three 311 rings for binding
the book.
Let's Begin:
1. Read and discuss Brown Bear, Brown Bear. What Do You See?
2. Assist the children in writing and publishing their own Brown Bear book
by using the animal pictures on the following pages. Allow them to
choose their own animal and what color they would like it to be. They
will then color, cut out and glue their picture to a piece of poster board.
Using Brown Bear's repetitive language, have the children dictate the
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words to go on their pages. The cover and ending pages can be a joint
class project or done by children who finish early and want to work on
them.
3. Assemble the book in order, punch holes in the side and bind the book
with rings.

4. Read through your big book together and make available for home
check-out.
Theme Possibilities:

1. Bears
2. Zoo Animals
3. Colors
Other Ideas:

1. Read The Important Book by Margaret Wise Brown. Brainstorm things
they know about bears (in phrases). Record and chant. Use the
structure of The Important Book to write facts in a simple form using the
pocket chart.
The important thing about bears is - - - - - Bears
Be ars
Be ars
And bears
But the important thing about bears is _ _ _ __

-------------------------------------------------------------------

2. Record the following fingerplay poem on a chart. Teach it to the
children and recite using a simply made bear finger puppet.
Three Teddy Bears
by Jean Stangl
One little teddy bear,
Walking to the zoo.
Along comes another bear,
So now there are two.
Two little teddy bears,
Sailing on the sea.
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Along comes another bear,
So now there are three.
Three little teddy bears,
Climbing up a tree.
Three little teddy bears,
Smiling down at me.

3. Using water colors, have the children paint their favorite animals from
Brown Bear... Make a class graph using these animals.
4. Discuss hibernation and where bears live. If possible visit a local
cave(s). Discuss what may have or may still live there. Research and
learn about other animal's unique homes. Make your own den using a
large appliance box turned upside down. Cut a rounded doorway and
let the children paint and enjoy playing in it.
5. Other Bill Martin Jr. books include: Barn Dance!, Chicka Chicka Boom
Boom, The Ghost Eye Tree, Knots on a Counting Rope, Listen to the
Rain, and Up and Down the Merry-Go-Round.
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Owl Moon
Jane Yolen, illustrated by John Schoenherr
New York: Philonel Books, 1987

Summary of the Book:
The best time to call down great horned owls is when there's a full
moon. A child experiences 'owling' for the first time with her father on a
cold winter night. The language, descriptions and illustrations of this book
are wonderful.
The Activity

Purpose:
The children will be immersed in books about owls and will learn many
facts about them. These facts will then be brainstormed and charted using
the children's language. This information will be used to complete a writing
frame through dictation to the teacher. They will also learn how to draw an
owl by following a sequence of steps.
Important Concepts:
Facts about the great horned owl will be learned.
Materials:
Factual and informational books about owls: Owls by Clive Catchpole
and Owlet, The Great Horned Owl by Irene Brady. Pictures of owls from
Zoobooks, magazines and encyclopedias, and the writing frame on the
accompanying page. Butcher paper and marker for brainstorming.
Let's Begin:
1. Read Owl Moon. Point out specifics about the illustrations and
descriptions used in the book.
2. Immerse the children in all of the factional and informational books you
can find. Edit these books down and share selected parts of the texts
appropriate to the preschool level.
3. On a large piece of butcher paper, brainstorm all of the facts the
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children know about owls, specifically the ·great horned owl.
4. Using the attached writing frame page and examples of owl illustrations,
have the children dictate to the teacher what to write in the frame
regarding what they know about owls and assist them with their
illustrations if needed. Enlarge and use the owl picture below for a
pattern if desired.
Theme Possibilities:
1. Owls
2. Birds
3. Wildlife
Other Ideas:
1. Take a trip to a museum which has real stuffed owls for the children to
see and possibly touch close up.
2. Take the children outside and let them practice calling owls.
3. Visit a farm where they have barn owls for the children to see.
4. There are science materials distributors who sell owl droppings. The
droppings can be broken down and taken apart to discover what the
owls have eaten. You'll find mouse and other rodent skeletons.
5. Read Goodnight Owl by Pat Hutchins. Let the children fill in all of the
animal sounds throughout the book. This would be a fun book to 'act
out' as a group.
6. More good read aloud owl picture books include:
Owl At Home by Arnold Lobel
Badger on His Own by Ann Tompert
An Owl and Three Pussycats by Alice and Martin Provensen
The Owl and the Woodpecker by Brian Wildsmith.
7. Introduce the children to more Jane Yolen books:
The Little Spotted Fish
An Invitation to the Butterfly Ball; A Counting Rhyme
The Girl Who Loved The Wind

facts I /(17ow abo«t
the ~eathor/lec!ou1t

Make Way For Ducklings
Robert McCloskey
New York: The Viking Press, 1969

Summary of the Book:
After much searching, Mr. and Mrs. Mallard finally agree on a place to
have their babies. When the ducklings are older and able to swim, Mrs.
Mallard takes them to the Public Garden. Their trip was eventful and when
they finally arrived and met up with Mr. Mallard, they decided to make this
park their new home.
The Activity

The children will enjoy this classical story about a duck family.
has a logical sequential development of plot that will allow them to
the outcome of the story. The children will learn a duck song and
the words with what is being sung. They will also observe the left
and top to bottom directions of reading.

This story
predict
follow
to right

Important Concepts :
The children will learn the rhythm and 'beat' of the duckling song. They
will associate the written chart of the song with the words sung.
Materials:
Large chart or pocket chart with the "Six Little Ducks" song written on it.
Let's Begin:
1. Read and enjoy Make Way for Ducklings.
2. Allow everyone to share stories and information about ducks.
3. Teach the "Six Little Ducks" song and allow the children opportunity to
sing over and over again. Make up actions to go with the words of the
song.
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Six Little Ducks
Six little ducks that I once knew,
Fat ones, skinny ones, fair ones too,
But the one little duck with the feather on his back,
He led the others with a quack, quack, quack,
Quack, quack, quack,
He led the others with a quack, quack, quack.
Down to the river they would go,
Wibble wobble, wibble wobble to and fro,
But the one little duck with the feather on his back,
He led the others with a quack, quack, quack,
Quack, quack, quack,
He led the others with a quack, quack, quack.
Home from the river they would come,
Wibble wobble, wibble wobble, ho hum hum,
But the one little duck with the feather on his cap,
He led the others with a quack, quack, quack,
Quack, quack, quack,
He led the others with a quack, quack, quack.
4. Send a copy of the song home with the children so they can teach it to
their families.
Theme Possibilities:
1. Ducks
2. Farm Animals
3. Birds
Other Ideas:
1. If possible go to where you can see ducks in the wild; a park, pond, or
a lake. Take time to observe their swimming, diving for food, flying and
quacking. Allow the children to be like ducks. Teach them the duck
walk and encourage them to quack like a duck. Discuss other animals
and sounds they make. Have the children try to imitate the actual
sounds. Examples would include:
bark
growl
chatter
chirp
whinny snort
squeal
whistle
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grunt
crow
roar

bleat
quack
mew

honk
moo
trumpet

hiss
purr

2. Examine feathers: note differences between tail and wing feathers and
downy fluffs. See if the feathers will float. Talk about why they float.
What are feathers for? (To keep birds warm or cool, to help ducks float
on water). Use a magnifying glass to examine feathers.
3. Discuss how a duck preens it's feathers by stroking it's oil gland with it's
broad bill and then smearing the oil over it's feathers so they won't get
wet. Find a few bird feathers and conduct an experiment. Dip one
feather in water demonstrating how it gets wet because it's not
waterproof. Put some salad oil on another feather with your fingers.
Sprinkle water on the feather and talk about why it doesn't get wet (oil
and water don't mix).
4. Make and play a 'Match-Them' game: match farm animals with what
they give us; parents with their babies.
5. Make grain and seed collages: use grain seeds or other products
gathered from a farm for a collage.
6. Play 'Duck, duck, goose'. The children sit in a circle facing the center
while one child with a hanky walks around the outside of the circle
saying 'duck', behind each person he/she walks behind. Behind one
child they say 'goose' and drop the hanky and run around the circle
trying to get back to that same spot before the other child catches them.
The other child is then 'it'.
7. Read Ducks Don't Get Wet by Augusta Goldin. It's a 'Let's Read and
Find Out Book' that is filled with interesting facts and information about
ducks.
8. Read more Robert McCloskey books: Lentil, Homer Price, Centerburg
Tales, Blueberries for Sal, One Morning in Maine, Time of Wonder, and
Burt Dow: Deep Water Man.

CHAPTER V
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary
A review of the related literature found that the academic demands of
kindergarten are considerably higher today than they were 20 years ago.
Formal reading instruction is found in a growing number of kindergarten
classrooms.
At a time when kindergarten expectations are rising and formal reading
instruction is being introduced at such an early age, it is apparent that there
is a need to prepare children to enter school with an appreciation basic
understanding of children's literature. It is important that these language
developing experiences be meaningful and positive, and leave the children
with the desire to become more involved with books for entertainment and
educational purposes.
Children develop oral language in very natural settings with a great deal
of support and encouragement. They are provided with many opportunities
to practice without fear of failure. Oral language is not learned by breaking
down each sound and teaching it until some later date when all of the
sounds are put together to say, for example, "Daddy". Babies acquire
language through actually using it; practicing, making mistakes, assimilating
and approximating.
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Proponents of a whole language approach feel that the teaching of
reading and writing should be as natural for children as learning how to talk.
Children can and should learn how to read making use of written language
which remains intact. The whole language approach synthesizes
graphophonemics, semantics and syntax while allowing the child to predict,
confirm/correct, and comprehend written language. Fragmenting and
isolating components of written language makes reading an abstract and
difficult task.
The basic concepts and principles of a whole language approach can be
adapted to accommodate any child at any level. For the purposes of this
project, the writer chose to adopt a modified whole language approach.
The same basic beliefs and principles which are incorporated in a whole
language approach were recognized. However, this modified approach also
made use of teacher-led activities using teacher-selected literature.
Literature-based reading instruction is an extension of a whole language
approach to teaching reading. This method makes use of children's
literature to teach and foster literacy in children.
The purpose of this project was to develop whole language activities to
introduce preschool children to good children's literature. Fourteen activities
were developed to encourage children's interest, appreciation and enjoyment
of books and learning to read. A variety of children's literature was
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selected. Each activity included the following sections: 1) A bibliography
and summary of the book which the activity was based upon, 2) The
purpose of the activity, 3) Important concepts dealt with during the activity,
4) Materials needed for the activity, 5) Instructions for the activity, 6) Theme
suggestions, and 7) 'Other Ideas', where suggestions for integration were
offered.
Conclusions
Several conclusions regarding the activities as well as whole language
were reached during the course of this project. First of all, whole language
is a positive, natural approach to teaching which can reach all children at
their own level. A second conclusion is that the incorporation of a modified
whole language approach is very appropriate at the preschool level. A third
conclusion drawn from this project is that children entering kindergarten will
benefit from an exposure to literature, especially if their experiences are
positive. The more positive the experiences, the more motivated the
children will be to pick up books and want to learn how to read. The fourth
conclusion is that the integration of other subject areas into an activity and
theme is an effective way to simplify teaching as well as to make the
learning more meaningful and expanded for the children. A fifth conclusion
is that any and all exposure children have to good literature is beneficial and
should be strived for whenever possible.
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Finally, the writer concludes that there seems to be a difference in the
purist's view of what whole language is and what is occurring in many so
called whole language classrooms. The point being that neither is right nor
wrong. The writer feels that the activities and language experiences
currently being created and used by many teachers, are designed to make
the reading process more meaningful and enjoyable, whether they're based
specifically on research or not. However, from a purist's point of view,
what's happening in many of these classrooms may not be classified as
whole language but as more of a modified whole language approach, or
one teacher's interpretation of a whole language approach.
Many teachers are searching for ways to teach children how to read
while still maintaining these children's interests in books and reading. Whole
language, whether in the purist's sense or as a modified approach, appears
to be a natural and effective way to achieve that goal.
Recommendations
In order for whole language to gain widespread confidence and support
amongst parents, educators and administration, there need to be more
studies completed to document the success of this approach. Long term
studies would be especially convincing.
The education community, most especially, university and elementary
school teachers, need to work together and come to some agreement as to
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what whole language is and what it is not. There should be basic premises,
principles and instructional practices stated, based on research, which would
be incorporated in a whole language approach. Whole language needs to
gain respect and credibility amongst administrators, teachers, and parents.
This would be one way to achieve that end.
Specific recommendations related directly to this project would include
the following:
The selection of children's literature for use at home or in a preschool
setting should be done with careful thought. The criteria listed in
Chapter Three will prove helpful.
The activities should be used as a base or center for the development
of a thematic approach and should be incorporated as a part of an
whole language approach, not as isolated activities.
The activities utilized for introducing young children to books should
remain simple in the sense that they will maintain the children's
interests. They should also create an enjoyable experience for the
children.
The activities can easily be adapted for use with children up to third
grade.
The teacher must always have a purpose for using the activities.
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